Introduction
Today's traditional undergraduate students have been raised in a digital world. The class of 2013 was born in approximately 1991, when the Internet was made available for commercial use and reached a penetration of one million computers, Tim Berners-Lee introduced the Web browser, and Linus Torvalds released the first version of the Linux operating system kernel. A lifetime of exposure to technology has created an influx of students to American colleges and universities who are skilled at using the Internet to communicate and access content via computers or handheld devices. As Driscoll (2007) stated:
Today's tech-savvy student generation is actively participating in social networking and other online communities, so most students not only understand how to use Web 2.0 teaching tools, they thrive in the environment when Web communication solutions are integrated in the classroom. (p. 10) The technological abilities of students and the technological demands of industry have created an opportunity for educators to infuse technology into the classroom to benefit students and take advantage of their abilities.
The term "Digital Natives" has been applied to today's youth, including traditional college students. As Prensky argued, "It is now clear that as a result of this ubiquitous (technological) environment and the sheer volume of their interaction with it, today's students think and process information fundamentally differently from their predecessors" (2001, p. 1). Those who have not grown up surrounded by technology, but have adopted it and adapted to it, are called "Digital Immigrants," a label that describes many current educators. Prensky stated that "the single biggest problem facing education today is that our Digital Immigrant instructors, who speak an outdated language (that of the pre-digital age), are struggling to teach a population that speaks an entirely new language" (2001, p. 2). These labels are useful in the way they highlight the potential chasm between learning styles of students and teaching methods of educators, as well as the potential opportunities to connect with students on a different level.
The EDUCAUSE Center for Applied Research's (ECAR) annual survey of undergraduate students and information technology (IT) in 2009 found that 88.3% of students surveyed own laptops, 51.2% have an Internet-capable handheld device, and almost all have highspeed Internet access (Smith, Salaway & Caruso, 2009) . College students use these resources to spend an average of 19-25 hours a week on the Internet. Slightly more than 90% of those surveyed are social networking users with most (66.2%) accessing a social networking site daily. Communication via text messaging (89.8%) and instant messaging (74.0%) are also extremely prevalent among college students. Fewer students are uploading videos to video-sharing sites (44.8%), adding content to wikis (41.9%), contributing to blogs (37.3%), or downloading podcasts (35%).
A 2008 study by the technology research group CDW-G provided important insights about university technology resources (Nagle, 2008) . Their survey of more than 1,000 university students, faculty, and staff found that although more than 80% of faculty members teach in a "smart classroom," only 42% use this technology during every class session. Furthermore, about 63% of students use technology every day, but only 23% have an opportunity to use it in the classroom. Another finding was that the primary perceived obstacle to expanding university technology is resistance by faculty members as a result of their lack of technological knowledge and their dissatisfaction with the training provided (Nagle, 2008) .
Graduates, particularly those who enter careers in media, communications, and marketing, are not only expected to be content creators capable of producing videos and podcasts, but also content broadcasters who use the Internet and its social media applications (e.g., blogs,
